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ABSTRACT 
We explore two alternatives to a face to face webinar format for business teaching: a circular 
classroom structure with concentric rings of seated students - the 360˚ Socratic model for webinar 
design (Basiel 2020) and a framework for informal, inspirational resources used in education radio 
called the 45˚ Learning model (Howarth, 2021).  We merge the two models to create a 70:20:10 
Webinar Design, informed by first, research into learning development of executives for business 
leadership (Lombardo, et al. 1996) and second, the conversational presentation style replicated by 
talking to one individual in chat show mode at an angle to the computer screen. Lombard suggests 
70% of learning comes from challenging (informal) assignments, 20% is social through peer-to-
peer interactions, mentoring or feedback comments and only 10% is formal learning and 
development training. The corporate business organisation used by BBC Education delivered 
content based on similar informal learning principles. These evolved from formal training 
broadcasts in the post war period, to active learning ideas emerging in the 1960s. We ask, "Can 
creating a 70:20:10 Webinar Design using these methods be of value to business departments in 
Higher Education institutions using the new digital technologies?" The context is the need to reflect 
on the hurried application of business learning technologies during the pandemic and evolve quality 
blended learning for business students of the future.  

Keywords: eLearning, online pedagogy, webinar design, business lecturer training, Socratic circle 
discussion 
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Production of the 70:20:10 Webinar 
1.0 Introduction 
BBC Education broadcast primary and secondary subjects for the school day on a national scale, 
from 1935 to 2008. The output was achieved by a corporate business structure. Management 
guidance came from the advisory School Broadcasting Council for the production teams, first in 
School Radio and then School Television. About twenty five teacher/producers in each of these 
departments transformed ineffective lecturing talks in the early years to become, by the 1960s, an 
engaging audio visual experience with classroom publications sent to the schools, (Barclay, S. 
2021).  Day-to-day production was the responsibility of individual producers who became a form of 
'super-teacher', from the concentrated roles of research, commissioning and studio direction, 
especially the spoken and written word. The results successfully benefitted many thousands of 
children using the analogue technology of the time. Individual universities now trying to rapidly 
create their own structures for eLearning 'broadcast by internet’ technologies during pandemic are 
discovering, just as in the early days of radio (and the Open University), that lecturing alone is not 
necessarily appreciated by the audience. Students experience ‘something’ is missing online. That 
‘something', we suggest, is the engaging quality of ‘formal informality’, central to tacit knowledge - 
skills acquired by radio teacher/producers. We identify these skills and we suggest they are 
transferable: but HE business lecturers will need to operate at a greater energy level of performance 
to operate comfortably in their new blended learning environment. BBC Education remains, but as 
a very small commissioning unit, in a regional location. 

The 70:20:10 learning and development model by Lombardo, et al. (1996) was the result of a 
survey with almost 200 executives at the Center for Creative Leadership, about their learning 
philosophy. The unexpected results were: 

70% challenging (informal) assignments 
20% developmental relationships 
10% formal learning and development training   

The 70:20:10 model is the academic research that frames the reasons why that greater energy level 
of performance will benefit both the business student and the business lecturer: that sense of 
achievement is grounded in the Socratic discourse and rhetoric, the same literacy skills in radio 
broadcast scriptwriting, now achievable in a 360˚ Socratic model lecturing environment online. 

Where does most planning for learning take place in your organisation? In the emergency of the 
pandemic, learning and development department budgets and resources tend to focus on formal 
training, instructional packages in business software systems (Training 2018). Yet, very few, if any 
eLearning designers and technologist have taught, worked in a classroom and felt what happens 
when learning takes place. It is the on/offline classroom where most knowledge creation, or 
meaning making, happens for business employees or university students.  

In the next section we explore the well-practiced and successful pedagogy of learning by radio 
taught to teachers in the BBC Education Department. 

2.0 45˚ Learning for business 

Knowing what the client needs is central to any business success. The practice of visiting the 
classroom to listen to broadcasts, watch the discussion and activities afterwards, put the producer in 
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an intense state of reflective self-assessment of their own work. The unique state of awareness is 
heightened by ruthless feedback from these many classroom visits.  BBC teacher/producers worked 
with guidance from School Broadcasting Council advisors and external organisations. Might these 
industrialised processes of planning, production and evaluation be adapted for online blended 
learning in Higher Education? 

2.1 Features of a 'Soft Skills' approach to lecturing online 
Online training methods with a playful, creative approach might be the familiar way to begin to 
describe the soft skills of online lecturing. For example, on radio, the education presenter talks to 
'someone who is not there’. It requires a heightened level of self-awareness, with particular 
attention to structure of delivery, tone of voice, pace, spoken English. A bond between the speaker 
and the listener can be created using these attributes. A trainer or business lecturer projects to 
students several metres just does not work when the online audience is 30 cms away. They may 
rapidly become aware, that online there is no need to shout, and a declarative style is inappropriate 
when a quiet, conversational tone works so effectively.  'Radio awareness' can inform the quality 
and effectiveness of every ‘eLearning’ event and improve its educational value. 

Another example of 'radio awareness' transferred to working online can deal with the strange effect 
caused by the choice of views in Teams and Zoom software. The student may become just a tiny 
visual icon in the bottom corner or side of the screen. However, the student experiences the business 
lecturer in full-frame. Not looking at this audience or rolling eye search while talking remains a 
physiologically threatening experience to students 30 cms away. Some turn off their camera. The 
online lecturer is now half radio and half TV presenter! A radio producer lecturing online brings a 
different perspective. First, firmly keep an eye looking directly at the camera not the student icons. 
Second, talk to one person, in tone of voice, evoking an emotional message. Be aware of controlling 
natural eye movement as you talk. Lecturer eyes really do wander all over the place as they search 
for words. This visual effect is highly disconcerting experience for the student watching at such 
close range. A deeper level of awareness come from the 'doing of it', the 'making' of lecturing 
resources or the 'making' online events and watching performance. The task may require scripting 
and an autocue. Both are a deeply reflective learning tools. 
 
2.1.1 Effective online HE business lecturers might need to include a reappraisal of: 

a) The physical organisation of the lecturer’s broadcast location, the home online studio. 
b) Personal physical presence online. 
c) Ways to refine spoken English skills for a memorable student learning experience. 
d) Revising planning lecturing events for online use, by adapting standard Teaching and 

Learning Planners (T&LP). 
e) Adapting the Advance Higher Education (AHE) standard peer observation form (AHE, 

2021) for online use. 
f) Accept open discussion of online observation of peer-to-peer lecturing as valuable way to 

raise lecturing standards. 

2.1.2 A conventional instructional trainer already using a creative approach might also extend their 
range to: 

g) Build in a different extra memorable element to every session. 
h) Sight read any text without hesitating with pace, emphasis and some emotional appeal. 
i) Write in simple, clear written English, the key aims and objectives of a learning event, 

with student activities that develop an understanding of the concepts in the online event. 
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j) Dream in 3D space (radio broadcasts are recorded in stereo) in a spoken English for an 
imaginary online session script. 

k) Continue to talk with enthusiasm even when the student declines to use their webcam. 
l) Control voice pace at 60-80 beats per minute (natural heartbeat) and provide variety in 

beat to reinforce lecturing points at above or below that pace.  
m) Use a rhetorical method at a whim, for example tricolon, climax, and metaphor to provide 

a colourful sound picture. 
n) Write lesson plan in the form of a script in spoken English instead of theoretical 

references. 
o) Build flexibility in approach to instinctively move around these elements in a dynamic 

student conversation. 

2.2 If these ideas appear to the business lecturer and trainer to be more to do with performance and 
have an actorly quality, they are really nothing new just part of good quality teaching. HE business 
lecturers can gain confidence that all they need is a greater energy level of performance, part of 
operating comfortably in a new blended learning environment. 

The idea of the lecturer operating as an actor in a theatre came while developing video resources for 
Higher Education Academy (HEA) resources at University College London (UCL) (Howarth, 
2021). Normally, academic events are recorded by a static camera at the back of the room. The 
author adapted professional video news journalist's method using one camera for lecturing events 
from different angles that include the audience, close ups of the lecturer, students responding and a 
summary of the main lecturing points from the lecturer afterwards. The result is a watchable 
lecturing event with lasting focused and impact as a future resource. Results, now easily achieved 
by using a multicam switcher, such as the Blackmagic ATEM. 

Performing in public for blended learning online is a challenging concern to the private nature of 
the business lecturer's interactions with students. The Faculty at the University of Wales are 
concerned with the confidentiality of online research and ethics (UWTSD,2020).  However, BBC 
Education teacher/producers operated in an open corporate setting with evaluation of their 
performance as presenter and producer at every moment. The result, arguably, is a benefit to 
creativity and excellence.  All 'lecturing events' or broadcasts were discussed publicly in committee 
and at script stage and in the studio by actors and technical staff. Broadcasts had feedback from 
teachers, children and advisers to the Broadcasting Council advisers and public consultants. Once 
minutely observable and recorded lecturing is accepted as good practice, lecturing 'soft skills' can 
be shared instantly. Imagine online university business lecturing taking on these qualities at the 
level of Industry Practices, Processes and Techniques employed at corporate level as in Education 
Broadcasting. 

2.3 Use multi-cam online technology, and the 'soft skills' holistic mind-body performance used by a 
good teacher are revealed. Way beyond the theoretical limitation a new language can be developed 
to describe what has been unrevealed just by the privacy of lecturing space. Conventional 
educational pedagogy as a secret mystical art can move on. We suggest, good lecturing can be 
learnt, and with the confidence of the soft skills explored in this section, business lecturers may 
begin to accept sharing online lecturing events and peer-to-peer assessment. 

How much can be achieved in the 360˚ Socratic model we explore in in Section 3. Once staff are 
aware of the informal, subtle, inspirational soft skills of conversation carried out by the lecturer, 
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they may easily move on to achieve their full potential operating in a 360˚ Socratic webinar model. 
But first, some attention is required to raising the practical, physical awareness of lecturer's online 
presence at an oblique angle to the computer screen. 

2.4 Core 'Hard Skills' for online business lecturers  
The physical ‘hard skills’ manifest in the idea of 45˚ Learning is in creating the illusion of 
informality by positioning the laptop at an angle to the lecturer or vice versa. The effect can be 
created by putting the laptop at an angle to the front edge of a desk instead of the normal position. 
Alternatively, the lecturer can turn their chair at an angle to desk. The result is a visual impression 
that creates a sense of the student being informally side by side to the lecturer. The student and 
lecturer are no longer face-to-face on screen, a formal position, far too close for comfort, with 
associations of confrontation. The normal, the face-to-face, centre webcam, full-frame lecturer 
position of the industrial training and meeting model is challenged. A 45˚ angle to the webcam is 
suggested as an alternative mode for creativity, enjoyment and conversation.  

A 45˚ angle adds an immediate illusion of depth in the webcam screen. Depth has an embodied 
significance that suggests the speaker has deeper understanding and seriousness. (Lakoff & 
Johnson, 1980). Depth is a term used in professional media. Watch on TV the difference between 
recorded interviews and the vividly primitive online webcam interviews during the Covid 
pandemic. The illusion of depth is easy to demonstrate using a small portable 33-inch ironing board, 
as in Figure 1.1. Place the ironing board lengthways and at 45˚ to the laptop and watch the magical 
effect. The lecturer can see themselves suddenly appear with powerful embodied metaphors of 
'depth' and 'space' in Zoom or Teams session. Even in a confined space working at home, there is 
now room in the visual field to use props, a miniature easel. Also, an (11 inch) propped up on it as a 
mini digital projector screen (Apple, 2020). An A4 size iPad might be more effective. Practically, 
'space' is now available to be filled with those soft skills to fully engage the student. 

 

The 'depth' effect is further improved by using any wide-angle webcam or in the case of Figure 1.2, 
from a super wide-angle news camera. Suddenly, the lecturer can be close to the laptop to use the 
keys, yet the lecturer appears to the student to be less 'in your face'. The physiological effect is 

Figure 1.1 The ironing board of 45˚ Learning!
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much more informal, relaxed, and at a safer distance than the normal experience of their lecturer.  
The result from the student’s point of view is shown in Figure 1.2.  The lecturer should align 
themselves at eye level to the webcam to avoid the unfortunate appearance of talking down their 
nose to the student and also avoid usually a ceiling light crown on their head.  
 
If ‘propped’ with relevant artefacts, the space can become more interesting while the lecture speaks. 
The area to the side of the presenter is even named a 'thinking space' by camera crews.  In addition. 
use of a hairdresser’s stool enables the lecturer to move about and pivot around to give movement 
that attracts attention perhaps to emphasise a teaching point. 

.  
A constant daylight balanced, white light is necessary, even though a window is available, to ensure 
an even natural skin tone at any time of day or weather conditions. The best main light position is 
above and behind the computer as in Figure 1.2. There is also a side or back light as seen top left in 
Figure 1.1. Cheap ring lights are available. These simple techniques avoid the most common visual 
of a lecturer, with a shadowy grey skin, or an orange complexion caused by the ‘warm’ domestic 
lighting, that make vitally important eye contact with a student difficult. It is important the lecturer's 
eyes can be seen. Glasses cause reflections that hide the lecturer's eyes. So very small, rimless 
glasses being used here, and with well set-up lighting, all radically change the student's learning 
experience for the better. 

These 'hard skills’ all put the lecturer in a much better physical position to explore creative ways to 
move from lecturing to conversation. Conditions are now set for 'Show Not Tell', a key phrase in 
media communications. A lecturer who always knew illustrating concepts works with a variety of 
resources, now realises how online like a TV news story, every verbal message gains immediate 
impact associated with an appropriate visual. 

Figure 1.2 The 'ironing board of online learning' provides space for 
teaching resources and give variety and interest to the student view. (A 
super wide-angle 100˚ field of view lens is used.
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2.5 Online lesson planning 
The hard and soft skills outlined above can now be creatively applied in a more structured way with 
a different approach to a lesson plan. The four levels of script complexity, allow the lecturer to 
provide events with variety with flexibility and simplicity, but all give the student that interactivity 
and personal attention they crave. 

Level 1: running order, Level 2: menu, Level 3: storyboard, and Level 4: full script. They are 
practical, workable structures for events segmented into short 5 to10-minute sections, used by 
teaching/producer professionals. They also have the advantage that an online business lecturer can 
first try their hand at a simple structure - the running order and menu. These are the usual studio 
document for a magazine or phone-in programme with the list of participants in order on a couple 
of sheets of A4. Easily recognisable as relating to a lesson plan. For example, an online lecturer 
might use these key highlights on a card stuck under the webcam for reference for a quick glance 
while still maintaining full eye contact with the student. A storyboard will be familiar as a blank 
PowerPoint sequence worked up into a lecture with a much more effective structure. Acquire simple 
scriptwriting skills (Level 4) with just expand the notes and ordering the key points of your session 
in informal conversation as speaking to one person.. 

The scripting process is in itself rewarding as a reflective exercise in refining your teaching content 
as you turn written (theoretical) concepts into spoken English that communicates clearly to students 
in an accessible manner. See the difference it makes to the level of precision, control, and 
confidence in personal delivery. Even if a simple autocue of bullets points is placed right under your 
web camera. These exercises extended the range of a lecturer’s presentation styles. One aspect of 
my work as a video journalist is to advise, “there is no need to shout”. A 'shouty' declarative style is 
just not required with a lapel radio mic. The same principle applies working online.  

2.5.1 The resource folder 
Each online lecturing event, using the proposed online lecturing skills, is driven by the digital 
resource folder approach, a collection of resources that give the teacher a framework for achieving 
lecturing objectives in the episodes or sections of the session using a variety of media: photographs, 
graphics, videos, models or props that focus on the Show not Tell of visual communication online, 
instead for the traditional lecture with one linear theme.  

2.5.2 Online peer-to-peer teaching observation 
Present university approaches to lecturing assessment are a challenge during the pandemic. 
Suddenly every element of an individual’s lecturing content and style is in closeup view on video. 
However, most assessment forms have online lecturing just added as an extra event. Yet online 
lecturing, we argue, has a quite different pedagogy. A revised specific Online Peer-to-peer 
Observation Form (OPF) might have: 

a) Evidence of planning and organisation for the student experience: Opening moments 
30 seconds. Visual Appearance. Immediate engagement with students. Tone of Voice.  
Engaging language. Quality of delivery. Subject Aim and Content.  

b) Development of content in each event section: Evidence of business lecturer language to 
inspire, draw out expression of personal student voice, bring out interest challenge student, 
motivate, inspire, relevance, relate to persona student experience of practice, discuss 
research, Explicit example to demonstrate students are developing critical thinking. 
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c) Pace tone and cadence: Can create moments that encourage participation, explicit 
explanations  of class management; praise with explicit evidence of reason for praise and 
class discussions as evidence of participation. 

d) Use of resources matched to objectives in each event section:  Mapping of slides, 
technology, software, handouts, to each objective. 

e) Overall comments in terms of enjoyment, emotion, and memorable moments.  

Training will be an exciting opportunity, because the benefits will be valuable to all aspects of face 
to face lecturing in the future. 

2.6 Summary 
These new communication skills all have one aim: to enable you to maintain eye contact with your 
audience, while you use your hard and soft skills with confidence, especially in the opening 
moments of a lecturing event. You can then be a gentle conversational 45˚ to the webcam and have 
a new subtle control to move between themes, stress key points and make your voice work with 
pace and tone and cadence. Actor Michael Caine describes similar applications used in film that are 
very relevant to online lecturing today, (Caine,1987). The business lecturer who asks themselves, 
"What do I really want to say to my students?” and writes it in simple spoken English takes a step 
forward in their lecturing career.  He also shows why using one eye to focus on the audience has 
significant effect, which can easily be achieved at the 45˚ angle to the webcam. 

The ideas in this section will speed changes in confidence and attitude, and help HE business 
lecturers, trainers and students move forward to embrace online presenting, improve mental health 
and well-being to achieve the results of the business 70:20:10 research and apply the model online. 

3.0 How can we adapt the face to face 70:20:10 model to learning via webinars? 
We explore the variety of possibilities of the 70:20:10 model to add to the existing traditional video 
training skills, Figure 1.3. The ‘talking head webinar design’ where the presenter speaks at you with 
little or no interaction, becomes an informal, interactive, approach, culminating in our 360˚ Socratic 
model. 

Traditional 10%  
Webinar Instructional Design

Alternative 70%  
Webinar Innovations

1              HR Team BT Dare-to-Share (2009)

2              Content Driven Process inspired

3             Tutor-led Learner-generated narrative

4             Fixed Learning Outcomes Work Based Learning: Individual Learning 
Profile with Personal Learning Objectives

5           Text-heavy media e.g.  

          PowerPoint bullet point lists

Multimedia e.g. interactive video, augmented 
reality, 360˚ video, video drones, etc.

6 Short-term recall Long-term application of research findings
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Who is responsible for the traditional 10% webinar instructional design of the left column above in 
your business organisation?  Typically, leading the continuing professional development of the 
company, is the HR Team, or related Learning and Development Academy. The alternative 70% 
webinar innovations are possible through informal learning. In the following discussion is a 
summary overview of some of these key methods. 

Dare-to-Share project (2009) (Row 1) the ownership of the training process was shifted to an 
employee-led, bottom-up approach. Staff used mobile phones to record up to 5-minute training 
videos to address short, specific office issues or problems and how they were solved. The topics 
were technical, such as an Excel software feature or alternatively the issue could be part of a human 
or wetware (Dictionary 2021), system, such as a change in communication protocol. For example, 
how do you update a document? Instead of sending out many individual email attachments a shared 
file in ‘the cloud’ can be edited online with automatic version control and history.  

In the BT Dare-to-Share project, the employee became promoter of their video training resource to 
increase awareness and usage. Gamification style ‘likes’ identify the most visited or useful 
resources. 

Learner-generated narrative (Row 3) A learner-generated content approach moves the learner on 
from the traditional training model. A more personalised multimedia curriculum is achieved by 
creating an individualised Web 2.0 learning design digital portfolio of learning objectives, 
according to Downs (2006). For quality assurance of learning, the individualised learning outcomes 
for a learning/training unit or module needs to be mapped to any assessment for accreditation 
purposes.  

Group assessment (Row 3 & 4) can also develop soft ‘people’ skills through action projects in the 
workplace. Please note that this skillset is different than the soft skills discussed earlier for screen 
presence. Computer simulations are an ideal substitute during Covid pandemic, where interaction is 
limited to online webinars. Groups of students collaborate online to agree on strategies to progress 
through the game. An example of a free business simulation is GoVentureWorld (2020).  

From the analysis of the 10% formal training options, we now move to the next part of the 70:20:10 
webinar model – the 20% social learning. 

7 Assessment: multiple choice 
quiz questions from association 
providing accreditation.

Learner-generated quiz

8 Evaluation survey: Likert scale 
done at the end of the training

Open-ended text survey with webinar 
interview cross check

9 Lecture + Q and A  360˚ Socratic model, fully integrated 
discussion involvement in problem solving

Figure 1.3 Webinar design pedagogy.
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Relationship development in social learning (20%) 
Short-term recall business training design is often achieved by the individual reading text-based 
content. The week following the instruction, learners may struggle to remember how to apply the 
static content delivered to ‘tabula rasa’ (blank slate) participants (Britannica 2021). A ‘talking head’ 
webinar training design has the same problem, even with the help afforded by the ability to record 
the session. One solution is to identify ‘eLearning Champions’ who can be contacted for peer 
support. These are people leading learning innovation recognised by the management. A caution 
when using peer support is to match the learner with the right level of expert advice. A ‘high-level 
guru’ may speak over the head of a novice and not provide the appropriate instructional vocabulary.  

An end of year showcase event is an intervention that promotes the sharing of good practice, thus 
working towards an organisational learning culture. The event can be a face to face / virtual event 
where the ‘eLearning Champions’ share their lessons learnt as mini-case studies. 

The traditional webinar pedagogy relies on content, as shown in the10% column in Figure 1.6. For 
example, text-heavy PowerPoint lectures followed by multiple choice quiz (MCQ) questions. 
However, an engaging open-ended webinar can inspire that 20% social learning process that 
intermixes live discussion with other media e.g. YouTube video, or augmented reality (AR).  

Another example of the interactions that can be created to achieve social learning is QR Codes. 
They can be added to PowerPoint slides for participants to scan with mobile devices to access 
interactive 3D images. A ‘QR code hunt’ is a scavenger hunt style of activity where the learner finds 
a clue from another resource that leads to a series of other clues. The QR code as below Figure 1. 4 
is used by a student to scan each clue. You might like to sample the process in the following live 
example. Take you smart phone scanner to illustrate the process of interactive participation. 

You can also enter some comments on a survey form.  
Please note: The sample QR code treasure hunt exercise was generated free from Microsoft forms. 
The form must be set to ‘anyone with the link can respond’ in the ‘Settings’, for access outside of 
the organisation. Alternatively, free QR code generators are available on the web, but may have 
limits to their use. Social learning requires group interaction, as explored next.   

Social Learning Discussion 
Other examples of social learning are through group discussions not just face to face but through 
webinars including: 

a) Role play [e.g. CPR interactive video (2020)]. 
b) Case study analysis. 
c) Guest speakers: (a) share tacit knowledge – lessons learnt e.g. Top-3-Tips (Basiel & 

Howarth 2011), (b) real-world problems solved. 

Figure 1.4 QR code 
treasure hunt exercise.
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a) Role play  
The 20% social learning of the model may be completed as a role play scenario where stakeholders 
act out unscripted situations is summarised Figure 1.5. Interactive video is another variation on a 
role play design that can be shown during the webinar to small group discussions in breakout 
rooms. The CPR (2020) Life-saver.org scenario video is a good example of this media design. 

b) Case study analysis 
A case study analysis is another form of virtual group learning in Figure 1.8. This is a trans-
discipline learning event that promotes both subject-specific knowledge and soft/people skills. The 
aim is to develop on/offline communication techniques to improve teamwork and refine negotiation 
capability. There is a wide range of case study resources available online e.g. ACPI case studies 
(2020).  

Case studies can also come from webinar guest speakers (Basiel A. 2018). According to the 
University of Gloucestershire Student Employability Strategy (2018), ‘a set of guiding principles 
can be used to steer engagement and employment ambitions through university stakeholders and 
partners.’ Industry experts can partner with the university to share professional networked 
knowledge, with an eye out for any outstanding students. Since the Advance HE, formerly the 
Higher Education Academy (HEA 2018), have embedded employability in its academic framework, 
guest speakers link academic learning to industry. 

c) Guest speakers 
Two guest speaker models are:  

• Live case studies – The Speaker/Employee has a real-world problem for the webinar 
participants to collaborate creating a set of solutions. 

• Industry Experts – The Speaker/Expert shares, through real-world examples, lessons learned 
that bring theory to life. 

The summary of this section draws together a critical comparison of the traditional 10% 
instructional design and the 70% informal learning. We visualise the three stages in Figure 1.5. 

 
The shift of perception from acquiring hard and soft skills to a 360˚ Socratic model. The vertical 
axis shows the adaptation of the 70:20:10 model to webinar design. The horizontal axis 
demonstrates the shift towards informal social learning. 

Figure 1.5 The move to a 360˚ Socratic Model.
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In the next section we introduce the transition from social interaction to a dynamic where students 
participate in a circular environment. This is the digital Socratic model. 

4.0 The digital 360˚ Socratic model  
The section explores the shift from a traditional lecture room design to an online discussion circle. 
A goal of the Socratic model is to increase understanding through inquiry according to DALT 
(2019). Obtaining an enhanced freedom to think by discarding pre-existing poor ideas is the 
penultimate objective of classic Socratic discussion. The only person who cannot grow new ideas, 
is the one who thinks they already know all the answers. The classic style of Socratic discourse 
frees people to think about basic principles and ideas. The result is an enhanced sense of clarity and 
necessity by deconstructing existing ideas (Basiel A. 2019).  

 
The organisation of Socratic attributes for greater engagement illustrated in Figure 1.6 includes:

• Two circles of participants recreate a forum with experts in the centre and student 
audience in the outer circle. 

• Audience members engage with experts by exchanging seats in the expert's circle. 
• Swapping places is an embodied change of viewpoint, a sense of being ‘in another’s 

shoes’. The effect is that unknown or unacknowledged ambiguity and complexity are 
exposed. The result is that participants realise they have more thinking to do. 

• Creativity and innovation flourishes in this three-dimensional space. 
    
In the UK it is arguable that the visceral skills of rhetoric are acquired mainly by actors, politicians, 
journalists in tutor-based universities not business managers. For example, as a recognised framing 
of public speaking, analysis and discussion, especially in academic conferences, the physical shape 
in council chambers. Digital systems now switch camera and sound to each speaker who remains 
seated, who no longer stands up to be counted in the traditional manner, (Webcast Systems, 2020). 
Yet the forum lives, for example, in a television production, the circling rails of the remote operated 
cameras in a TV newsroom and its central podium for one, two, or more speakers represent. 

4.1 The digital 360˚ Socratic model during lockdown.  
Experiments improvised during lockdown, without access to university space, show how online 
cameras might make the 360˚ Socratic model available for a virtual audience.    

Figure 1.6   360˚ Socratic Model design.

13



 
The camera set up for the 360˚ Socratic model garden classroom is as follows:  

b) The large news camera has the teacher’s radio microphone.  
c) Point of View, iPhone camera is over the shoulder showing detail of the lesson subject - 

making a rope key fob.  
d) The iPad is the wide-angle scene showing the whole event from the teacher’s perspective. The 

audio is also recorded on the iPad which helps to sync the video output in the software 
timeline. 

e) The overview aerial is provided by a Fujifilm X-T30 DSLR in video mode on a pole. 

A recent, much easier, development called the Blackmagic ATEM switcher is now available to 
create conditions for the online 360˚ Socratic model. Unfortunately, the winter weather confined the 
ATEM kit to use indoors for lecturing online with students during the pandemic. The ATEM is a TV 
studio in a box smaller than a computer keyboard. It now gives any business lecturer control of up 

to 5 cameras, shown here in Figure 1.8. The control box is in the centre of the picture between an 
iPad and laptop. Above the laptop is the lens of the main camera. A close-up wide-angle camera is 

Figure 1.7Four camera set up for 360˚ Socratic Model 
filming in a garden (during Covid pandemic 
lockdown). 
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Figure 1.8 The Blackmagic ATEM home studio set up.



to the right. The perspective image in the figure is from the back view camera. All are linked to the 
ATEM box in the centre. Different views can be maintained within one webinar event, without 
breaking up the lecturing flow by 'screen sharing'. It is possible to switch from lecturer view to the 
iPad (in the bottom of the figure) at a touch of the ATEM button to student’s work or a PowerPoint 
lecture or a video in seconds to deliver action and enjoyment in learning. 

The background briefing in this section sets the scene to help understand the technical organisation 
to achieve the 360˚ Socratic model in a webinar using existing eLearning software. 

5.0 Future developments  

The authors look forward to developing the 360˚ Socratic model ideas in this chapter into a next 
generation digital 360˚ Socratic model in augmented reality: 

a) A 360˚ spherical video camera is in the centre of the Socratic discussion to record the 
expert’s initial position on the topic explored or problem to be solved. 

b)  A voice to text omni-microphone for creating a dynamic tag cloud. 
c) The use of smartphones by stakeholders to represent their perspective in the pursuit of a 

resolution to the issue. 
d) The use of a video drone to fly up and down the amphitheatre to engage the face to face 

audience. 
e) Live text discussion in the webinar platform is mediated by a local facilitator to generate a 

dynamic frequently asked question (FAQ) resource.  
f) The data can be fed into an artificial intelligence chatter-bot to develop the social 

networked learning resources of the blended community. 

Also, we suggest there is potential for the same technology to be used as a virtual training 
environment for HE lecturers and trainee teachers. 

6.0 Conclusion 
The 70:20:10 Webinar Design Model presented in this chapter suggests new ways we can 
communicate and collaborate online for business training through blended learning after the 
pandemic. The model offers technical and pedagogical strategies to meet the unprecedented 
increase in web video conferencing (Business Insider 2020). The onset of the Coronavirus 
pandemic has been a catalyst for these developments. Future high quality blended learning is 
possible even demonstrated within these limitations. Technology now allows the hard and soft skills 
of spoken English, with the organisational structures and rhetoric skills from BBC teacher/producer 
training to be transparent and applicable in a wide range of subjects and learning contexts in 
business courses and at corporate level using existing eLearning environments.  

If according to Lombardo, et al. (1996), 70% of our learning is informal, this chapter shows the 
practical elements required for a virtual online environment to apply the research in a digital 360˚ 
Socratic model. We must move beyond rows of passive online students with their webcams 
switched off and release a new creativity and depth of learning. Our paper shows a way to give real 
value to students in a university business department by empowering lecturers to create their own 
resources. 
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