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4th 5th Oct

Still struggling to make Endnote work properly

Conceived the metaphor hands-on thinking from Frayling’s paper in The Power of Making as highly usable. The booklet is crawling with metaphors but the significance is completely overlooked. No mention at all of metaphor in Wikipedia on McGilchrist either

Edited Background and Introduction of paper to focus on the main content. 

Original ramblings  here: 

Introduction  

( I still think the (about 55  metaphors bit says it all)
The paper arises from a presentation made at the Work Based Learning Futures V Conference: 15-16th Sept, 2011 entitled Work Based Learning – The metaphor. In the specifically busy session, participants were asked to be guinea pigs and try taster exploratory exercises – each activity worthy of a separate session - into ways to demonstrate how recent scientific discoveries of brain activity might change our perception of metaphor.  Practical examples were the intended focus of the session with action, movement and activity using a coil of rope, a biro and a real skull. Working without notes or PowerPoint the intention was to make explicit and manifest the embodied nature of metaphor, through moving position through stages of the session, through hand movements, handling objects and use of metaphorical language.  The PowerPoint slides were used at the end of the session to briefly recall content. The session was video recorded warts an all as a method of evaluation and reflective thought.

The convener was asked to assist by listing the metaphors used in the session, (about 55 - a similar number to those used in the open session of the conference). Metaphors in the paper are in italics to focus attention on their power.

 And background here earch data: ‘They consider metaphor as primarily a matter of thought and action and only derivatively a matter of language. The primary claim of their position was that metaphors were not arbitrary, but instead were a natural outgrowth of the manner in which our minds are constituted’ (Howarth, 2003).  Lakoff now suggests a new dimension and the focus of his study in The Neural Theory of Metaphor (Lakoff, 2009)
The research has since informed methods to improve writing skills during six years of HND and postgraduate certificate IT teaching, and subsequently four years with IWBL students. Teaching strategies have been developed that apply metaphors of journey, signposts and visual linking of keywords to navigate through text.  These series of exercises for students culminated in experiments in a method to self-edit written work. 

At a workshop at the teaching and learning conference in 2010 at Middlesex University (Howarth, 2010),  the self-editor method was demonstrated with particular reference to how physically walking around while reading work helps the editing process (Available here). It is a well-known technique in the media business, a tool - a trick of the trade and the activity made the session come alive. 

The workshop ended with a speculation; that approaching writing as a physical activity might be useful as a learning tool and be informed by Lakoff’s principles of the experiential metaphor concept.  Sailor’s rope work was used to illustrate the physical nature of metaphor (Available here).  For example, terms such as Monkey’s Fist and the Bitter End, and by demonstrating making a Turk’s Head, to illustrate embodied learning in an past illiterate age (Ashley, 1944). 

Sunday 2nd Oct

Slimmed down the Implications to speed up the ending and cut all this below

1.0 For a literary example of metaphor, I draw on Seamus Heaney (Heaney 2000). In the introduction to his translation of Beowulf, he quotes the inspiration for his translation to resolving the link of: ‘a river of language traveling from England to Scotland and Ireland of the word ‘to suffer’ from polian to thole: ‘They’ll just have to learn to thole’, my aunt would say about some family who had suffered an unforeseen bereavement’ (p28).  See more below

2.0 These examples in this section are an attempt to demonstrate strong connections between the specialised language associated with the practical hands-on work, knowledge and skill involved. The principles behind the connections can be applied to any aspect of the world of work. Metaphor is at least a fast track method to get to the point and get the picture and access knowledge and skill and get the job done. However, in the next section new information has coming to light may support a deeper explanation of how metaphor operates in the learning process.

3.0 Leave all this for the research proposal bid

4.0 The next research stage is the relationship of body language and metaphors displayed in the video interviews that might reveal information of use to work based learning practitioners. The author has observed students become excited when they talk about their project. There comes a moment, I have witnessed it in countless interviews, heard it in their voices on the broadcasts and seen it through the camera viewfinder: the back straightens, the body leans forward, a smile appears, hands gesticulate, the speech tone changes. They become alive. 

5.0 Staff also become enthusiastic in their interviews: of stories of career success, personal satisfaction and about life-changing experiences of their students. Lecturers encourage students to go through the process with the promise of benefits they know will be realised as an integral part of the value of the work- based learning experience. It certainly makes for good media, - people are drawn in and listen. I believe these observed events are not superficial, as they are a common response. These events - the responses - are the effect of a whole-body learning experience. 

6.0 The response is also observed in the follow up interview questions about the value to the company and themselves. More significant for the work-based learning field, the interviewees are also in full-body flow as they recount with pleasure, excitement and satisfaction, commitment and enthusiasm significant measurable outcomes, in terms of financial benefits in business and personal involvement. They are aware of, and associate their feelings with, the success of their studies, with their new success in the work place and personal change and satisfaction. I suggest they do so - let’s say with every fibre of their body.

7.0 At this stage I making observation of body actions, but these may become an analysis of video footage of the language and body movement used by students and staff. You can see a small example of the video source material on MDX Play at the Middlesex University website. In the next section I draw on readings that inform the potential for deeper study.
26th Sept I am looking for the reference where I read that suggest our culture operates on around 10,000 metaphors.  The image I have in my mind is the metaphor of a metaphor train running along the rails of time. Some metaphors fall off the train like the sailor’s metaphors of ropework, and are useful as they stand out as being strange, some are thrown off when we get fed up of them – those are the clichés. New ones are arriving all the time. Watch out for shovel ready, Obama’s latest. But these metaphors are not a bit of fun. Metaphors are central to our culture.  At the moment the metaphors around work in the ivory tower university just don’t work for the bottom line in industry. Do both sides need to work together – both sides of the brain that is?

The Future: I can see opportunities for workshops and sessions with work based learning candidates and staff. A series of hand’s-on practical activities which explore working, thinking and researching – actively treating the work place as a three-dimensional learning space, where theory and practice are embodied.

One key message in my mind is the value of doing as learning, using video as the tool to an understanding of one’s subject and the manner in which it is conveyed, not about how to make a video. I have discovered there are some studies in this area and will explore papers further.

26 September

Ramachandran p 62 explores damage to the brain that affects perception in space and I think of the effect of lack of practice in spatial awareness that results in the brain not being exercised. Driving instructors consider their young clients find difficulty judging distance and speed because they don’t walk or ride a bike. National Trust gardeners cannot make any sense of helicopter pictures take for the Head gardener by me. They only look down and see a small plot of ground in front of them. Architects, stage designers, geographers, practice spatial awareness. I used to make my students create 3D graphics of their rooms and desk space to help them, not just learn the software, but to manifest an understanding of organisational space. I used this method with my own son when he had a crisis of organisation at university.  I helped him to set up his workspace. Is there a case for sessions with staff that visualise when left hemisphere and right hemisphere style thinking are operating detailed activity, standing back, observation and reflection, practice and theory. A study of apprentice and the gaffer interactions is preparation for spur of the moment casual comments in the moment of conversation of mentoring,  instead of theoretical discourse on the principles of reflection.

Frayling ( 2011) makes a powerful case for the  act of making as an essential forward looking  alternative to the misguided return to the past cause by the mindset of the Art and Crafts legacy. ‘This linking of the hand and head made a deep impression on me – at a time when everyone else seemed to be treating them as separate spheres..’.. (p31).  Is this where work based learning is now? The opportunity for using technology to bring together makers and things is upon us with the new apprenticeship schemes.  (I personally can’t wait to get my hands on a 3D printer. The Christmas present in 2012 Mark my words).

Origins of my project
I don’t think I got the significance of the thole pin story across in the Derby lecture. I must try harder! Here is another attempt.

The significance of the thole pin story is an illustration of how McGilchrist’s view of metaphor gives a framework for the value of, wow moments and uncanny events in the teaching process, when the penny drops and learning takes place. We know now how the apprentice and gaffer understand transfer system through story and moments of revelation worked so well in the past and how the modern mentor and work based learner system can be made more effective.

Here is the background.  I gave a paper on writing at the 10th Annual Learning and Teaching Conference Engaging the Digital Generation in Academic Literacy in June 2010. At the end of the session to illustrate my ideas of writing as a physical activity, I produced my Turk’s Head ropes and told the thole pin story: the first rushed and unclear explanation of the relationship of metaphor, doing and effective learning. 

At the end of the session, Molly, who had actually come to the session to complete the assessment for my PG Cert HE, sat at the back of the room – looking pretty stunned. Not with the presentation! She had in front of her a Seamus Heaney book of poems. She then told me the Irish branch of the family had lost several brothers in one curragh accident in the past. My metaphor example had an unintended, uncanny, ‘wow, far out man!’ impact. The understanding of ‘thole’ suffering in bereavement was a whole body experience for Molly.

I now think this is an example of the real value of the observations of how metaphor works: telling this story no longer merely adds interesting extra colour, or merely can be explained by the rational, (mathematically there is a 1 in 13 chance that this kind of event may happen), together in the story the whole becomes real, embodied and the meaning is understood in body not just explained. 

Even more detail of the thole pin and rope business story:

The rope business

While the degree was underway, my sailor’s rope work hobby became a highly complex task when I was asked to decorate the Seaside Garden at the Chelsea Flower show in 1993, which won top prize.  Since then a small craft business has been born and grown to a turnover exceeding £20k.

Specialised terms such as Turk’s Head, Monkey’s Fist and the Bitter End, are a few of hundreds of similar examples that vividly illustrate embodied learning in an past illiterate age. For example the Bitter End is the post to which the anchor rope is attached: when the rope parts, death was a real possibility, its knots and attachments are specially organised; an example of watching and doing and memory as a key to survival.

I do the work myself.  I draw from my own work environment, engagement, in embodied learning, learning by doing, on my own work-based project. I personally experience the power of the connection between metaphor, mental images, inner discourse, and memory as I struggle to recall the complex moves. Text and diagrams are available in my key knowledge source, the Ashley Book of Knots  (Ashley 1944) which has a mere 3,854 examples, but are very difficult and time consuming to follow. 

I make rope keyfobs with driftwood. In Cornwall I often find on the beach snapped tapered wooden rods with a bright colour on the thicker end. I finally discovered their origin passing a boatshed on the harbour front at St Mawes. They are used in pairs to hold the oars in place on racing gigs. These rods are called thole pins. Then I remembered my visit, a long time ago to Inishmaan in the Irish Aran Islands to make a broadcast. 

I witnessed a cast iron Rayburn cooker landed through the surf using a currach or curragh, the local flimsy cowhide covered craft unique to the west coast of Ireland and Scotland, rowed by three men. They were using thole pins for their oars. Death and danger in curraghs are part of Irish folklore. The point of my example that if ever men suffer they certainly did at these oars, with the memory of the physical tricks of survival embodied in the name as they laboured at the thole pin.  It was really frightened to watch.

The Methodology of the metaphor study

Using the video camera is as an educational not a media tool: to distilling ideas, overcoming a true horror of being in front of the camera, has developed into a methodology.  What if I inverted the normal research paper process? Video my ideas first, next create the PowerPoint, then write the paper. The process of testing my ideas on the physical embodied metaphor will be through practical activity and demonstration, and reflection on the experience in the same way we demand of our students.

In the editing process I have experienced the true horror of watching myself and understand why people do dislike being videod. However, I am already learning so much and so many more ideas are coming for future teaching and research ideas.

I have resisted editing in the first instance but have then got fed up and had enough of my lack of precision – self inflicted – by trying to work from memory with an inner script in my mind and trying to do too much in too short a time. In the last section I have ‘stuck the knife’, in years of editing make it a quick and easy process. Also I have explored adding extra graphics to hide the edit points, rolling captions for clarity and a narration all to ‘get a grip’ on the message.  

The process I consider is part of the message about the way metaphor really works, about ‘making is connecting’, in this case making a eLearning artifact. Seeing teaching resources as an artifact I thought was artificial, but now I think it has great significance.

Incidently, the message appears to be integral to the V&A exhibition Power of Making (Charney 2011)I visited on the 17th Sept, 2011. Gauntlett might be a bit miffed as he doesn’t get a mention in the accompanying book which is ‘crawling’ with metaphorical language.

The Creative Process

I need to be aware and accept being a creative. For example, I should acknowledge to myself that I made children’s programmes for years that started from ideas born by lying curled up on my side, sucking my thumb and dreaming. I then got up and went out with my gear and made the dreams a reality in the real world. 

My PhD grew with a little notebook hanging from my bedside chair and a neatly roped pencil attached, sketches and diagrams and an obsession with drawing 3D boxes. 

This paper has been conceived at nighttime, as an internalized spoken presentation, physically moving about in front of an imaginary audience, and written at 4.30 onwards in the morning. Early mornings are critical to me. I wake up with a flash of an idea that appears from nowhere. Apparently this is the natural time to

The process of testing and trialing at an individual level of new ideas and approaches is one thing, demonstrating ideas that may be used by others is a longer job. The option that these ideas being absorbed at a higher level in an organization, Ciskzentmihalyi points to the significant influence of chance and luck.

My reaction to neuroscience studies is, ‘Wow, all my outdoor geography programmes, entering unusual places, with recording gear, dealing with people, talking, dressing correctly, standing up, moving around, knowing the spaces and ontology of the business environment making training videos are second nature. Working in primary schools, seeing teachers doing not talking with children, being in apprentice like situations etc etc. This experience might have some use in the development of a deeper application of metaphor and embodied knowledge. 

Now I am thinking about any academic discussion about models of learning might need some form of a physical representation for the idea to be useful in the workplace, a visualization or conceptualisation in space of the abstract idea manifested in some embodied sense, a sketch a diagram, an actual model, flow diagrams, idea stars, critical path analysis, and software that creates digital versions of the process. Wire framing and software for a sophisticated take on an old idea.  Photography with digital cameras to aid discussion. 

24th Sept I am suddenly thinking again like the FE teacher that I was for six years, with BTEC students on a Monday morning. The HE honeymoon was over at Watford and the video tunnel was now full of kids with guitars – play and then write about it. Worked like a dream activity and then theory in bite sized chunks. I had a trick for every lesson – a harmonica in my shirt pocket whipped out for a snatch when a key point was to be made. Extra large pencils, a big word of the week – they liked oeuvre. Jokes from the back page of the Sunday Times. I was intrigued by a drawing on the whiteboard from a previous lesson, showing the career path of a musician - a wavy line weaving in and out of music and other jobs and how to be prepared for it. I spent several years as Timmy Mallett’s producer – he’s a series wordsmith with a mallet -something might just have rubbed off.
The NLP practice of watching students eye movements for signs of their learning method preference; auditory, visual, tactile, and kinesthetic, now has a reason for being a valuable tool for the work based practitioner.

The discovery by wbl practitioners that ‘chunking up’ information is required to make it easier for students to complete tasks – which is actually standard school practice – is also informed by Csikszentmihalyi’s eight elements of enjoyment that are needed for success in activity. The value of chunking provides the opportunity for confident success, several ‘wow’ moments, ‘flow’ in Csikszentmihalyi’s parlance, the primary school teacher’s ‘magic moments’.

Moving position when changing subject with hand movement to reinforce the point.

Objects with stories. Several years of creative writing courses all worked well with objects to which stories are attached. How can this idea be used as a general teaching aid.

I am also thinking of revisiting a curious phenomenon I discovered as an elf in Santa’s Grotto when my children were at primary school; being inside a living 3D story space. What parallels might we find in exploring being inside a workplace story and looking at its structure. 

The Videos

Now the main video making period for HEFCE MODNet has come to a close, I have a chance to reflect on my body of work. I now realise there are examples of research on video use to which I need to measure up my approach. I believe there is much work yet to do.

For a future work based research project: More than 200 hours of everything to do with work based learning from the top brass to the punters just waiting for either research and analysis on a variety of themes. I believe I am sitting on a crock of gold.
For further editing as resources. Many opportunities for return on investment. Peter Critten has demonstrated how video examples of the Institute’s work can be linked together in a narrative for a new Zealand conference that has considerable impact. In terms of speakers on the subject: my idea to video speakers is to sum up their talks and to record both an introduction from the event leader and comments from attendees, enhances the status and accessibility of the subject matter, the Institute and the speaker’s subject.  I do this work discretely, under any conditions, with an understanding of the subject matter that is key to the success of the whole process. I have developed a way of adding PowerPoint slides to the video quickly which has helped cut editing time. 

Many of the videos are on the OAsisPlus website for students and staff to access with many more awaiting publication.  Please contact me direct for more information and opportunities to take this work further. These videos are part of a HEFCE funded project.

Embodied Learning 

An extreme example of embodied learning in the workplace was given by Dr Miriam Zukas at a DProf seminar at the Institute video by me for student use. In a study of new doctors beginning their first hospital training she described how an unwritten rule of the doctor’s first day was for nurses to let doctors find their way round the hospital without being given pass codes essential for access to each area and facility. If they solved the issue and passed the test with calm resolution etc, they unofficially moved to the next stage of responsibility.

I have just had a look at my folder from  my 60th birthday present a guitar weekend in the Lake district.  Rod Sinclair PhD Acoustic Guitar Practice and Composition Newcastle University drew a diagram about the key elements of guitar learning from his research, brain > ear > hand > (with a heart in the middle) – the essence of embodied learning.

Apprenticeship

I have witnessed the decline in FE and its recent revival is long overdue. But I think to my past. The family civil engineering firm in Rochdale, meant teenage years intimately acquainted with the concrete mixer, as dad built our house from scratch. A world of plans, models, crane and caterpiller driving, and stories of the 21 mills and many buildings in the town. Later, on a holiday break from college study politics and economics, I vividly remember a Monday morning arriving in a van full the Irish labourers  (who were the highly regarded heart of the company - probably from Inishmaan!) wearing filthy suits from Friday night – one suit was pink and encrusted with puke. First job, being a new site,  was level the deeply rutted access lane with pick axes and shovels - all day. Paddy Kilgallon showed me how to use a shovel, “No! Put your …knee into it yer little  …..” despite me being the boss’s son. Just as well I paid close attention, because later, with the old trick on the apprentice, the foreman got the concrete lorry to dump a full load (20 tons?)  ….yards short of the hole ( I t’holed!).  

I noticed this week  19th sept 2011, Vince Gable actually used a new metaphorical phrase ‘shovel ready projects’. I Googled and yes sweeping the US via Obama, the metaphor is being used to ‘kick start’ economic recovery.

I wasn’t so attentive as a photographer’s assistant, Mary Berry cook books I recall. While she was cooking a spectacular Christmas log downstairs, the flash lights used for lighting the set, had to be plugged in to large power packs a special way. I didn’t and I can tell you exactly the power of electricity when I put the plug in the wrong way round as I was blown right clean across the room without touching the floor! Nearly a fatal error of memory. The Christmas log was superb, the inside was digestive biscuits soaked in sherry. Somehow this sticks in the mind.

Ontology

I am thinking there is an opportunity to explore particular Lakoff and Johnson’s ontological metaphors that place individuals in the world and in relationship to knowledge, and environment: uphill struggles, getting back to basics, moving forward. But how to subtly apply in conversation or with activity in the workplace– needs further thought. I think also of how art students usually present and discuss standing up next to display boards;  how I got into big trouble with Kenyan printing students including, unknown to me, their head of department. I followed the good old Anglo Saxon stand up and be counted approach for an exercise is speaking. I was taken aside and gently informed that the procedure in Kenya was nobody stood up at meetings and certainly not in front of the boss. (I met him some months later in the corridor distraught as his son had been arrested for political reasons while he was in England. The Head of Printing’s house was next to the President’s).

Ethnography

Past Royal Artillery relatives, visits to Lark Hill, dinner parties, give me a little insight to army training. Lark Hill gunnery school has, I believe, the first sand table and the first tiered lecture theatre in the Army.  My story of officer cadets being taught not just how to kick a door down during the day time, but to enter a drinks party with confidence, talk and socialise in a relaxed way (as far as possible) the evening illustrates the quality of training and of the whole person that is second to none. Can we learn from this story generally and in particular another example of the value of teaching in 3D space, standing up, talking moving around?  

Teaching Resources

I think there is plenty of scope for some simple ideas using video as an engaged activity for students in the workplace using their own phones, video diaries, and for staff providing the video is used in conjunction with movement and has depth.

I am going to add more ideas here.

Teaching in the workplace

I gave a quick mumbled example in my presentation about sensibilities about being in the workplace. Not tall stories or exaggerations, but ‘par for the course’ for a media hack. A recent example that comes to mind with the phone hacking inquiry, of being in Lord Justice Leveson’s chambers at the Old Bailey, ‘call me Brian’, is one of a long list of tales working in business spaces observing closely and intimately, the layout and the occupants and attempting to behave appropriately. With video training company Axiom Productions in recent years, there was two days in Kingston Magistrates Court with magistrates performing as themselves, and the hell hole of a DHL parcels centre where dangers and skill of the drivers has to be experienced to be believed. Interviewing Sir Michael Heseltine at the House of Commons when he was Secretary of State for the Environment was again one example of years of similar tales while at BBC Education.  Are these experiences of any use? I would love to research work based learning tutors in the work place to develop strategies.

One aspect I do observe is the tendency for practitioners to protect their relationships and worry about effects of visitors to ‘their’ workplace. Whilst understandable especially with a camera, I am concerned that delays in collecting examples and making resources is holding back the evolution of work based learning especially with the change in government policy. I am completely confident there is no need to worry as I know these events become an enjoyable and fruitful experience and good media teams make it so. Also business is in the real world and these events are happening to them all the time. 

Postscript

In the Derby paper I draw together threads based on the content of the Institute videos, a career in BBC Education and hand’s on experience in business. Is the argument for reviewing metaphor with greater regard of its whole body usability as a tool for work based learning a case of give a man a length of rope and he will hang himself? I am a new kid on the block, only working at the Institute for four years – so I could be sticking my neck out or just be a mere outsider looking in. 

A word of explanation about my apprenticeship path. Unfortunately,  unable to draw or do maths, my life as a building site manager was cut short well before it started. Just as well as our company went into liquidation in the 1970s. But cameras and cine are essential in the building business, and picking up Dad’s gear and a chance hitch hike meeting with climber the late Dennis Kemp with his interest in education resources, took me on a journey via a Kodak grant to Peru, to Iran, Tanzania, and to the BBC as an education producer, and I am still ‘truckin’ on’.

Mike Howarth

Ashley, C. W. (1944). The Ashley Book of Knots, Doubleday.

Charney, D., Ed. (2011). Power of Making. London, V&A Publishing.

Frayling, C. (2011). We must all turn to the crafts. Power of Making. D. Charney. London, V&A Publishing.



PAGE  
14

