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(can be used for any subject) 
“Navigating text” 

1. How to read (navigate using keywords) to so you get the author’s point 
quickly 

2. How to write a literature review. 
Also how to write sentences that compare two author’s different points of 
view 

3. Reminder of correct reference list or bibliography  
Mike Howarth  

 
1. How to read to so you get the author’s point quickly 

A lesson in fast efficient reading to get the sense of any two literature examples. Watch 
the key words. Navigate the text using the key words to think – yes think about what is the 
message. 
Good text easily navigable will have long chains of links. Also use the repeating key 
word method to improve your own writing. 
 

 
Interaction between the learner and the world is a 
vital part of the learning process because it is this 
that situates academic knowledge in our experience 
of the world. If we are to understand the world, 
whether it is a child learning arithmetic, or a student 
learning about economics, if our academic 
knowledge remains abstract and formal without any 
meaningful interpretation, then it is useless: it does 
not enable more effective action in the world, which 
is the primary value of academic knowledge. The 
world the learner interacts with is necessarily a 
teacher-constructed part of the world – a classroom 
experiment, a field-trip, a poem, etc., depending on 
the subject matter. It is the teacher’s task to 
construct the conditions of the learner’s interaction 
such that their experience enables them to learn - the 
experiment demonstrates that hot air rises, or the 
field trip shows what the topography of a fault line 
looks like, or reading the poem out loud shows how 
the metre works. On the basis of that particular 
experience the teacher can then begin to build 
general, abstracted descriptions. The interactive 
media, i.e. computer-based media, can support the 
learner in what is otherwise only possible through 
real-world experience. 
 
 

 
The SLANT project, referred to above, analysed over 
fifty hours of children's talk around computers. As well 
as finding that the quality of talk was often not all that 
the teachers hoped, the project team developed a way 
of understanding the cognitive dimension of children's 
talk around computers. This was characterised using 
three 'types of talk', which Mercer, (1995, p 104) 
described  as ‘social modes of thinking’. A full 
account of these types of talk, supported by illustrative 
transcripts, was given by Mercer (1995) and a version 
of this can be found in Wegerif and Mercer (1996). 
Here, for reasons of space, the three types of talk are 
described more briefly.  Abstracting greatly from 
Mercer's account, these three types are: 
• cumulative talk: ‘in which speakers build 

positively but uncritically on what the other 
has said’; 

• disputational talk: ‘characterised by 
disagreement and individualised decision 
making’;  

• exploratory talk: ‘in which partners engage 
critically but constructively with each other's 
ideas’. 

In the most recent account of these types of talk, 
Wegerif and Mercer (1997) apply Habermas's theory 
of Communicative Action (1991) to argue that these 
'social modes of thinking' describe fundamental 
orientations that participants in dialogue can take 
towards each other. They are not meant as a coding 
scheme but as a way of understanding the dynamics of 
social thinking. Exploratory talk, on this interpretation, 
is a particular version of what Habermas calls 
'communicative rationality'. This is rationality defined 
not through rules of logical inference but through  
orientations and social ground-rules supporting a free 
and open encounter between ideas. 
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